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Free speech samples ani aural cloz2 test scores were 


‘received instruction from a Spanish-speaking bilingual teacher and an 
English-speaking monolingual teacher. The children ware learning to 
reai in Spanish and English. Spanish aad English speech samples, e 
which represented stories formulated by the childr2n from picture 
books without words, were scored for grammaticality, verb tenses and 
sentence transformations. The scores were subsequently grouped into, 
high, medium and low language control categories. Spanish and English 
cloze tests, administered in oral form, were scorei for exact 

matching, appropriate synonyms and retention of appropriate syntax or 
meaning. A high relationship appeared to exist betwean the ability to . 
perform predicting tasks, such as the cloze, and high control of 
language. When these language tasks were compared with teachears'- 
estimates of reading success, a similar relationship existed; i.3., 
children with high or medium control'of Spanish or English were nore 
likely to be reading than children with low language control. Those 
children who showed adequate control i1 both languages were reading 

in both languages. Some children with high control in one languaje 
were learning to read in both languages. (Author/CFM) oo 
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. fooms were observed and interviewed for this present study., They are 
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Background 
Twenty-four Spanish-surnamed children in two bilingual first grade class- 


"members. of classrooms which have been paired, so that .each child has contact 


with both a pease and a monolingual teacher. ‘The distribution of each * 


 child!s time with either teacher depends on his/her official classroom assign- 


ment; so that each group of children spend different, not equal, time with 


each teacher. Both classes, however, do receive some reading -instruction in 


Spanish and in English. Parental consent’ was received for, each child par+ 


ticipating in’ the study, Since this is an ongoing reseatch project, the 
children are being observed throughout the school year; and, final data on 
their language development and reading acquisition will be collected in 
June at the end of.first grade. ' ' , 

The present report will concern the language seadiietln of each child at the 
beginning of the school year and will describe the means by which we, as 


researchers, determined the child's language dominance, and his level of language 


“complexity. The data are compared with ,the teachers' estimations (in March) of 


each child's relative success in learning how to read, 


Procedure: 

At the beginning of the school year we interviewed each child in two sessions, 
itis which we. elicited free "speech samples, using picture books without words 
as the stimulation for oral language. Similar procedures have been used by 
Bloom (1970), Chomsky (1970), Braine (1963), and others, to elicit self-generated 


speech samples from children. We also administered four brief cloze tests 


*(Wilson, 1953), which were based on similar -picture books.: Bilingual inter- 


viewers conducted one session exclusively in Spanish, the other in English,” 
The language used in the first interview was randomly assigned to each inter- 
viewer and child, so that no preference was given to either’ language. 


t 


' .in the standard cloze procedure (Bormuth, 1975), and the other by | 


a always nee a context in.which to relate. 


Scoring 


e 


je 
A. 

_The cloze. tests vere designed to test children’ s ability to receive . 

oral sequences based on a story and to fill 


n deletions which have 


‘been systematically imposed on the orally pr sented passages, These 


deletions occur in two’ forms: one, by ‘delet: ng every ‘fifth word, as.. 


omitting nouns having direct “contextual. begring:on.the story. In all Re: 


cases the tests were accompanied by a pidttrre book so that the children. , Pr 


, 


‘Cloze tests are devices which tap. the ch{ld' 8 spintey to piedict, ‘based , . 


on his knowledge f the syntax and semantics of the sentencés used, 
Since the tests'we used at the beginning of ‘the school year were in 


oral form’ and the ‘subjects were unable ‘to read. ahead (we asdumed that °° | oy 


; they were not reading) to "gain further information for their Predictions, 


‘(as in the usual written cloze) we: impo ed certain restrictions on our 


a 


deletions uuaaal included first words sentences and address nouns. 


All ineuciie sessions were started withDconversation and with a warm-up 


story, and the predicting game was carefqlly explained to each isda 


Open peer samples were derived from stqrytefling, the soli ant on ; * 
picture books to formulate their own stories. These were recorded on v 


tape and transcribed by each intenvtauer! 


- 


Cloze Tests: 
e 
Aural cloze tests were scored for exact matching and for appropriate synonyms, ° 


yor the tests in which only tiouns were deleted, children received a score of 


‘3 for exact match; 2 for appropriate synonyms, and 1 for retaining meaning. a 


For, tests which ‘deleted every fifth word (linguistically random), children 
received a scove of 3 for exact match, 1 for correct syntax, and/or 1 for 


correct meaning.: 


ie: ’ isi s 
. fig . 
, . - 
: 2 ; 
« JS: 
by: ol ns 
v ; x * / : ‘ 
Scoring Examples of cloze test items 
: « es Mama tiene el bebe y Papa tiene la BOTELLA 3 
. av - (manos) : 
‘2, = Tomas extiendo sus BEBE y Mama-le da el 0 j 
; har’ (bebe) ’ A ; 
NINO. “2 pos 
7 : . (string) 
3; The kittens follow the ROPE and he puts them 20 
IN the -box 3, 
¢ ‘., : (fence) ; 
4. The dog jumped over the WOODEN THING. | | 1 ‘ t 3 
- (child forgot word for fence but 


attempted to maintain meaning). 


_ * inter-scorer reliability ran from .90 to 1.00 


. . . Dy 


% ‘ . . ’ 
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ie Children's scores 8 varied vifedy on the -cloze tests, ranging, from 10% to zero ey ” | 
; ros total sum scores on from 1004, to zero on, individual testa. bar highest - | 
. scores were obtained ou the hats which deleted a nouné ‘spfinist scorés 

a ’ tended to be somewhat ae than the English: scores, but: this may“have been” at . 


a function of Mare the detetiona fen ‘dn tne ait Tn: both languages > Foiewe 


- re ne / 


the range of scores was the same. ; eS - ce a s 
e Py ‘ = 1 % r . * re ‘ ’ . Pre: r P 
° . sf ‘ . & e > an . re . : at 
. \ “. e . . . ° 
* , Open Speech Samples 2 3 as : eC Sy 


Transcribed speech samples were e evaluated toy quantity: of speech and: for: com~ 


’ plexity of ARIGPAEE: RD Fach sentence was analyzed for its granmaticality, 


its use of verb tenses, and its use of sentence Verensforaations. Each sentence - .- 
s y 


that. was judged grannatical received a scor? of i; ungrammat i¢al sentences re- 
e. 


° _ ceived a zero score. For verbs, except thous } the pregent tense (past, future, 
. " * present progressive, etc.) a score of rv @s given.’ Every sentence other than a y ¢ 


simple declarative statement neat do- SHREREEN imperatives, .compound ee 


oy 


‘sub ects or ‘verbs, complex se Lences, assives) receiyed a ‘coke of i for éach A Ge 
p P ot 


transformation. Children's use of dialogue was.alse given a score of 1. “ ae 
2 . : rs * % : . & 
A ratio score was devised,. based on the number of sentences bare child generated 
f ; : ie 
. and. the level of complexity he/she achicyed in the use of grannaticality, verb 


tenses, arid sentence i a _ Examples of the scorei sentences forlow : ee 


. 2° 
e A 


gs 


. Examples’ of. scored sentences follow: ° 


4, 


- ‘- wa 1). Estan comprando. libros. 


; ‘ * Score of . 


: 2) Estan caminando y- los ninos éstan 
\ ‘ Score of 


‘ 


3). He went over there \and ‘sit with them 
. Score of 
1 S. ae 


Children received ratio scores varying fro 
possibilities as: 
14 \ 


6. 
7 > 


f’ gcamiatiical 
1 - present) progressive. 
0 - sentence transformation: 


2° - present 
1 - compoun 


progressive | 


‘1 = past tes 
/ °1 = compoun 


such diverse 


Analysis of the Data’ a 1 pe = ee a ee 
‘For the purposes of. ‘ eniigield gz children! § oral language stirs in, O°, , 

. relation to their succegs a wi a reading in first grade, we: « 
asked each ‘teacher to rate the children acgording to their perception 
of ‘the child's. aes a in begining ‘reading: “Although the*teachérs': - 

: percéptions~ of reading ‘successes may stem from a different definition: * 


of reading than that which the investigators: hold,’ ‘we felt it essential 


to mea suré the child's: relative standing in. ‘corms of teachers’ ex- 
pectattons, In both the English and Spanish ingtructionl settings - 


function of the child’s ability to “pound. out''. letters. The inve 


At —_ end of, the choot year, children will be assessed on pate acy 

quisition of readihg from this viewpoint. At ‘present we will report . 

“on the relationghip of. children's language control, their ability to. ° er a 
predict oral séquences and the teachers! estimations of ‘their ‘reading. . oo . 
Children' s oral language samples yere categorized for. Spanish and English, * Sh a 
as high, medium, and low, Children who ‘possessed at lgast two “of the three - +e 
criteria for language complexity, Lew graqmaticality, verb tenses, and - a . 
sentence. transformations; were categorized as high; children who could use 
at least one a the three were categorized as medium, and children who 
possessed none .with any consistency were categorized as low. Bach, chgld -* oe 
received a category designation for nie oral language egntrol in Spanish ‘ / 
and in English. 73 


» 
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Similarly, children were categorized in three estegories of high, medium, 
4 S | 
‘and low for their total score on the cloze tasks. The following describes 


some of the relationships we have found-among the ¢ategories and the 


‘children's rating in reading. a: d tote oy | 


4 (eA as Fr Cea e is . ° 
é . oe. a ‘ _ ’ 
cs 7 
P Coe ¥y | Relationsiip of High, Nédium and Low Control of 
ies “| ae Language to Estimated Reading Success and Cloze Scores 


z : oe | . 1 : 
qe 0 . ENGLISH a 
_ Lancuace Control . Estimated Reading '  Cloze Test ‘ 
J : : ' : --.> % of children. in |. % of children in 
ae on 4 oF © “Column I rated as | , Column I in high, 
“a a ‘ BEOAING ‘|’. medium & low cloze 
he 4 7 eb ae: j 3 ee onkegonips 
seu 7 4 : a ; 7 : ig 
High +  1ie( 246) 10\( QV ae i -82) 
wt rs a i : e ~ es . oi : 
Medium 0003. T (629) aS 57) . 7, (1.00) - 
Low +6 025) 1\( 17) 3°(° .50) 
“eteh, : i , 19 (54) =. 511.285) . 9. ¢ .10) 
“e ’ « %e A 5 ; J : . ; : P 
Medium” e 5 ( 021).: “4-( 80) * oa uo 00) i 
: f. P ” ~ oe woke . c 4a ro , ° ° ( \/ 
bows +> 3 4 25) "3 (+ 250) | - Ak ah - 
ot ot -_ 1 yd i 
be ye 
2 ; ‘Reading Success “in . English and Spanish of | 
i i "Mar ed ig bie 
“yp Sa = ou! . 
“eRe Language Contra a Oe he of phtla@ren in , % of children in 
* 7 in. both pene ay Column, T reading English, geen I reading Spani 
High’ ib S&C 233) 2 See eh. 2 «7 (488). 
‘Medium * 6 ( 423)! +.) 46066) yt eh 268) 
— - - * = i scl ¥ oo : 7 ; % 
# Ciiildren who mae categorized as low in both English aid Spanish 
were not designated as’ bilingual speakers — m CTR ue 
yo 4 z , ae 
’ ‘ ; ® £ > 8 . ; 'e ‘ x : ‘ 


, reading success and the ability to complete aural cloze tests, a) 


| ‘in high control of Spanish scoring in ‘thé high © category for cloze 
‘tasks; in both: languages. 100% of the-children in medium ‘language 


Preliminary Findings ‘ 


° 


A strong relationship appears to exist between language control, 


By examining the distribution of children in terms of their control 
of English and Spanish we can analyze their performance in language 


‘with their performance on language-related tasks,€ In our sample, 


46% of the children were considered to have high control of English 
(relative to-the sample tested), 29% were categorized as medium, ‘and\ 
25% in low control of English. In Spanish, 54% of the children had 
high control, 21% had medium and 25% had low control. c 


‘Relationship of language control and reading, Examination of 


the children's” Standing in terms of the teachers' estimates of their 


reading ability and their language control Suggests a close relation- 


ship. Of the eleven children in high control of English, ten of them 
or 91% are reading; of the seven children in medium control in Eng- 
lish, four of them or 57% are reading; and of the six children in 
low.control in English, only one child is reading. In Spanish a 
similar /pattern-exists, with 85% of the thirteen children in high 
control jn Spanish .reading, 80% of the children in medium control 
reading/and only 50% of the children in low control reading. The 
inflated results in. reading in Spanish as compared to English can 
be explained in a number of ways, although it appears that the 
bilingual teacher's estimate of the children's reading, in general, 
tended to be higher than the monolingual teacher's judgement (an 


| Anteresting observation which will not expanded at this time!) 


elationshi of language control nd cloze tests. Cloze test | 
scores and language control are also highly related, with 82% of: 
the children with high control in English and 70% of the children 


control scored® medium on the cloze tasks and 50% of the children 
in the low category scored low on the cloze tasks, The ‘high 


9 


ae os ? : _ ois «oe 


r] 


a 
ocean ec children who: did not score high on the cloze tests 
scored medium, . Findings aré not as clear. for the children in the 
law categories, since some placed in medium and some in high 


GerSgOrA EE, on the cloze tests. 
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Bilingual speakers. {Gaildren who have: adequate Language in both ° 
Spanish ‘and English wire’ designated as bilingual.: The oe aia Lh of 
these children are learning to read, in both iain 


a 


ave 


’ 


It dnpeuke from these. preliminarey data that Pre of language in 
Spanish, and English, to the extent that children produce, grammatical: 
_ sentences ‘and/or use: more complex language structures is closely 
related to their success: in language tasks, such as péedicting 
oral sequences, and their acquisition of reading in, first grade, 
_ In practically all cases where children scored‘ high’ iri both. Langu-| 
ages, the teachers considered them suc¢essful . in ‘first grade 
reading, Children who scored in the medium range are also generally “, 
successful in reading. If a child scored low in” language he is ‘less 
‘Likely to be reading, Some children who are high in.at least ‘one’. 

, t language are learning to read in both languages, at least‘as ae ae 
reading is defined in a phonics-based approach. “Most bilingual. 
children (with control in both languages ) are learning to ancual a : 
in both Languages, ' Boe 


¥ 


4 


There is some suggestion from the data that highly complex language | 
development is not needed in order for children to benefit from | 
reading instruction and/or learn to read, but that some minimal 
competence must be present, More detailed analysis of the Language 
structures which children use might help, us reveal that minimal base, 
* Additionally, an analysis of the’ children’ s development in language 
over the entire first grade will increase our insights about 
their control of Language in Spanish and in English and its effects 


apos the reading process, 
f 


“- 
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